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ABSTRACT
Mary Ellen Wade
PERSPECTIVES OF ADMINISTRATORS AT SELECT ART INSTITUTIONS ON
STUDENT INVOLVEMENT AND DEVELOPMENT THEORIES AND THEIR
RELATION TO CAMPUS EXTRACURRICULAR ACTIVITIES
2005/06
Dr. Burton Sisco
Master of Arts in Higher Education Administration
The purpose of this research study was to examine extracurricular offerings at art
institutions focusing on a few areas, including: (a) the amount of extracurricular
offerings, (b) the types of extracurricular offerings, (c) how student affairs administrators
viewed overall student participation in the extracurricular offerings, and (d) how
demographics of the institution including size of the student population, commuter or
residential campus, and the amount of funding received related to the amount of
extracurricular activities and offered by a particular institution.
This study examined two art institutions. Findings suggested student affairs
administrators mostly have knowledge of and apply student development theories in
everyday practice. Subjects had similar thoughts on how institutions can aid student
development, but activities that foster this development were not always addressed.
Institutions in the study were not always doing enough in promoting student involvement
outside of the classroom. Both institutions were comprised of similar demographics, but
had differing attitudes about the amount and types of extracurricular activities sponsored.
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There are many theories about human development, focusing on different criteria
such as sexual orientation, gender, race, and ethnicity. All suggest that different
populations have differing experiences and needs. In addition, much of this information
points to the college experience as providing a major influence in the formation of an
individual. Liberal arts institutions attempt to promote student development through in
and out-of-classroom experiences. An anonymous response in a publication by The
Carnegie Foundation for the Advancement of Teaching explained the importance of out-
of-classroom experiences best. "Loyalty to the big institution develops only after these
[student involvement on campus] little loyalties" (1990, p. 49). This statement supports
the idea that students are more willing to buy into the concept of fully embracing college
and the experiences associated with the collegiate experience, after getting involved on
campus and meeting new people.
While various types of higher education institutions make attempts to promote
out-of-classroom extracurricular activities and programs for students, not all institutions
have made significant developments in the area. This study sought to provide
information about the amount of out-of-classroom extracurricular activities and programs
at selected art institutions, the attitudes student affairs administrators at these institutions
have about opportunities for students, and if administrators at these institutions take
student development and involvement theories into consideration when looking at student
activities.
According to Chickering and Reisser (1993), "a student's most important teacher
is often another student" (p.392). This statement suggests the need to build community
on any college campus. If little or no community is evident, diverse communities must
be fostered by colleges in order to nurture the full development of all students, not just a
segment of the population (Chickering & Reisser, 1993).
Magolda states that "involvement in organizations help students build confidence,
learn skills, make career decisions, build friendships, develop leadership qualities, and
feel comfortable" (Baxter Magolda as cited in Kuh, Branch Douglas, Lund, & Ramin-
Gyurnek, 1994, p. 43). While out-of-classroom activities to nurture student development
are prevalent at many higher education institutions across the United States, not all
institutions are providing diverse experiences for students.
Prior to finalizing the focus of this study, the researcher scanned websites of art
institutions in the United States mentioned in the Carnegie Classification listings to see
the types of extracurricular activities and events offered for students. This research can
not be taken to represent student involvement at each institution as new activities or clubs
may have been added or listed activities may be non-existent since the websites have
been updated. This research did illustrate that for the most part, art institutions had two
different structures of extracurricular offerings. The first group of institutions had very
few extracurricular activities and programs, with the majority focusing specifically on
art-related interests such as design organizations or anime clubs. The second group of
institutions had a highly diverse amount and variety of extracurricular activities and
programs including athletics, social, academic, and student interest groups.
Purpose of the Study
The primary purpose of the research study was to further examine the
extracurricular offerings at art institutions in the United States focusing on a few major
areas. These included: (a) the amount of extracurricular offerings at a particular
institution, (b) the types of extracurricular offerings at a particular institution, (c) how did
student affairs administrators view overall student participation in the extracurricular
offerings at their particular institution, and (d) how did the demographics of the
institution including the size of the student population, a commuter or residential campus,
and the amount of funding received relate to the amount of extracurricular activities and
programs offered by the institution.
Relevance of the Study
The study looked at two different types of art institutions and examples of out-of-
classroom experiences that are offered to students. After analysis of the results of
observations, and the surveys and interviews of administrators, the study provided ways
in which institutions that were lacking in the area of extracurricular opportunities could
establish more programs on the campuses based on the needs and interests of students.
Finally, the study was also designed to see if there were common factors across various
art institutions that would relate to the amount of extracurricular activities that are
offered.
Although several factors had to be taken into consideration, including the
demographics, funding, and interest of students at all institutions varied, it is hoped that
with an increased amount of support and involvement of the administration at these
institutions, students would be provided with similar opportunities for personal
development as those at other types of higher education institutions.
Assumptions and Limitations
It is assumed that all art institutions with exemplary extracurricular activities and
programs had students who showed interest and participated in these opportunities. It is
also assumed that students at art institutions with few extracurricular activities and
programs would benefit and participate in more out-of-classroom experiences if given the
opportunity. Completion of the survey had no affect on the status of the institutions that
participated; therefore, the success of this study depended on the feedback and
participation of the representatives of the institutions who chose to respond.
The scope of this study is limited to art institutions in the United States. It is
important to note that the researcher chose two of the 63 art institutions listed in The
Carnegie Classification ofInstitutions of Higher Education (2001) based on a few
factors. The reason for choosing the two institutions was that although they fell under the
same Carnegie Classification of being considered a private, not-for-profit, art institution,
one of the institutions had a diverse amount of extracurricular opportunities for students,
while the other institution had fewer extracurricular opportunities. After differentiating
institutions, the researcher chose institutions that were geographically close so that on-
campus visits could be made to interview administrators and conduct campus
observations. No other criteria was taken into consideration.
This study is further limited by the amount of data that were collected. The
survey of the two schools cannot be assumed to represent all private, not-for-profit fine
art institutions in the United States. By concentrating on two institutions, the study has
restricted the quantity of the information that could have been gathered if survey and
observation was utilized at every art institution.
This study is further limited by the lack of comparative data that were available
about the extracurricular programs and activities at art institutions. The researcher was
not able to find any studies based on the specific needs of art students as opposed to
students in other fields. The majority of the research was based on overall student
involvement at predominantly liberal arts or research institutions, both public and private.
In addition, there is a potential that the researcher may have displayed bias in the
study. This is due to the fact that the researcher specifically chose the institutions to
analyze, as opposed to an outside source choosing those institutions for the researcher.
While the researcher minored in art, this minor was earned at a liberal arts institution.
The researcher is further biased because of her own experience at an art institution is
limited to a summer internship at the California College of the Arts working under the
Residence Life department. The researcher's student affairs background is a result of
work within residence life at a liberal arts university. Finally, the researcher may be
biased from her own involvement in extracurricular activities as an undergraduate student
and the amount and type of opportunities that were available to students at that specific
institution.
Operational Definitions
1. Art Institutions: According to the Carnegie Classification System, art institutions
fall under the category of "Specialized Institutions- Schools of art, music, and
design" (The Carnegie Foundation for the Advancement of Teaching, 2001). The
two art institutions examined in this study were the Maryland Institute College of
Art (MICA) in Baltimore, MD and the University of the Arts (UArts) in
Philadelphia, PA.
2. Campus Culture: This term refers to the overall atmosphere of the individual
institution. The campus culture was based on a variety of different elements
based on the following questions. What are the demographics of the student
population- is it primarily a commuter or residential institution? What is the
average age of students at the institution, are the majority of students full-time or
part-time? Are there known traditions or ceremonies at the institution that are
honored and carried out by the faculty, staff and students? In addition, is there a
high amount of student participation and interest in activities currently held on
campus? The campus culture was determined through the analysis of the
interviews and surveys.
3. Extracurricular Activities and Programs: Refers to any type of club, organization,
or team that meets after formal classroom instruction and is related to the student
population's personal interests, faith, health and wellness, culture, and/or career.
4. Involvement Theory: Refers to academic theories based on the impact that
involvement in campus life including academics, extracurricular activities, and
clubs and organizations relate to the quality and type of a student's college
experience.
5. Students: Refers to any individual at the institution who is taking classes, full-
time or part-time, who is allowed to take part in campus activities, organizations,
and/or events at MICA and the UArts.
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Research Questions
The following research questions guided the study:
1. What are student affairs administrators attitudes towards student involvement at
their institution?
2. What are elements or factors that contribute to the attitudes of student affairs
administrators about student involvement?
3. What sources of evidence can be found on-campus of student extracurricular
activities?
4. What are student affairs administrators attitudes towards the use of student
involvement and development theories related to out-of-classroom activities on
campus?
Organization of Remaining Chapters
Chapter two summarizes pertinent information about the importance of the role
college experience plays in the development of students. It discusses several student
development theories that suggest the importance out-of-classroom activities in relation
to overall student development.
Chapter three addresses the methodology of the study including how the study
was conducted, the demographics of the art institutions and the extracurricular activities
and programs offered, and how data were collected and analyzed. The results of the
study are identified in Chapter four. Chapter five provides the summary, discussion,
conclusions, and recommendations for further research.
CHAPTER TWO
LITERATURE REVIEW
Historical Overview of Student Involvement
Throughout history, student involvement has promoted institutional goals for
student education outside of the classroom. This involvement was first documented in
"the early 1880s, when students created literary societies to supplement the prescribed
classical curriculum of the period" (Miller & Jones, 1981, p. 657). Today, college
extracurricular activities and programs are defined by a wide variety of student interests
related to academic and social goals. A study by Kapp in the 1970s "indicated that about
80% of traditional-age undergraduate students participated in one or more out-of-class
activities" (Kapp, as cited in Huang & Chang, 2004, p. 392). With a constant interest and
participation by students in campus activities, it is reasonable to expect that colleges will
make extracurricular activities and programs available to students.
Student Development Theory
According to Chickering and Reisser (1993), there are a variety of theories that
discuss college student development. One theory mentioned, the person-environment
interaction theory, states that while a group of students may all be in one common
environment, all of their experiences will be unique depending on personal development
in the environment (1993). Banning, a person-environment interaction theorist, believes
that when colleges apply this theory, they must create an environment that fosters
development, particularly through offering "opportunities, support systems, and rewards
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for movement toward value-based educational goals" (as cited in Chickering & Reisser,
1993, p.5). A key reflection made in student development theories is that students' needs
are important in the development of the environment, and that it is better to combine
various theories and models to align better with the needs of the group rather than a select
strata of the population (Chickering & Reisser, 1993).
Chickering and Reisser discuss the theoretical model of seven vectors in which
people develop throughout their lifetime. Of relevance to this study is the fact that most
college students reach the first four vectors during the college experience. "The vectors
describe major highways for journeying toward individuation- the discovery and
refinement of one's unique way of being- and also toward a communion with other
individuals and groups, including the larger national and global society" (Chickering &
Reisser, 1993, p. 35). The seven vectors are considered to be a developmental theory that
places a combined, focused interest on emotional, interpersonal, ethical, and intellectual
development (Chickering & Reisser, 1993). The seven vectors are developing
competence, managing emotions, moving through autonomy toward interdependence,
developing mature interpersonal relationships, establishing identity, developing purpose,
and developing integrity (Chickering & Reisser, 1993). According to Chickering and
Reisser (1993), "like many humanistic models, this one [The Seven Vectors] is founded
on an optimistic view of human development, assuming that a nurturing, challenging
college environment will help students grow in stature and substance" (p.40).
The first vector, developing competence, refers to the basic college experience.
When colleges offer a required amount of general electives, they are encouraging
students to become competent in a variety of areas that they may not have originally
attempted on their own. In addition, the act of students attending class and being on
campus fosters interaction with others, which is another type of achieved competence
related to the campus experience. Through these interpersonal experiences both in and
out-of-the classroom, students learn to manage their emotions (Chickering & Reisser,
1993).
Students move from autonomy toward interdependence when they experience
autonomous situations but recognize the importance of being able to give and accept
suggestions of others, how to coexist and grow with others, not just on their own.
Chickering and Reisser's vector of developing mature interpersonal relationships is
placed before establishing identity "to recognize the importance of students' experiences
with relationships in the formation of their core sense of self' (1993, p.39). Establishing
identity comes when students process their experiences, emotions, and the autonomy
gained throughout the college experience. This vector is not the same for every student,
as each student has a different experience in establishing their identity depending on their
"gender, ethnic background, and sexual orientation" (Chickering & Reisser, 1993, p. 40).
Students start to develop purpose and integrity during their college experience
when they form meaningful relationships with peers, and realize things, individuals, and
causes that create commitment. When students realize personal purpose, they are
working toward developing these two vectors after college (Chickering & Reisser, 1993).
According to Miller and Jones (1981):
Out-of-class education cannot be viewed merely as supplementary to the
curriculum in carrying out the educational mission of the American college but
rather must be seen as an integral part of its educational program. More and
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better linkages are needed between the formal and informal portions of this total
program- between the credit curriculum and noncredit extracurricular activities.
(p. 658)
It is this combination of in and out-of-classroom experiences that show how students will
develop along Chickering and Reisser's seven vectors.
In a study by Logue, Hutchens, and Hector (2005) on student leadership, it was
found that student leadership opportunities for participants affected their "perception of
the college experience as a whole, but also in the resolution of some of the associated
developmental processes, such as interpersonal skill development" (p. 406).
One of the most important models that supports the incorporation of more
extracurricular activities into an institution is the social change model suggested by Astin
and Astin (1996) in which they "stress the importance of promoting the values of equity,
social justice, self-knowledge, personal empowerment, collaboration, citizenship, and
service in building future student leaders" (McDonald & Associates, 2002, p. 138). With
dedication from the university to create organizations that embody these different areas,
students can become the student leaders on which Astin and Astin based this model.
Theory of Student Involvement
Another model created by Astin (1984) called the theory of student involvement
is based on the idea that the more time students actively dedicate to being involved in the
institution they attend through academics, activities, peers and other positive factors, the
more likely they are to succeed in this environment. Astin defines student involvement as
"the amount of physical and psychological energy that the student devotes to the
academic experience" (1984, p. 297). This academic experience refers to anything that a
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student does while he/she is at a particular institution that is related to the institution and
the student's personal goals. This theory, suggests that participating in campus activities
enhances the likelihood of student retention.
Astin developed this theory after examining preexisting pedagogical theories that
implied that students were nothing more than a conduit to absorb information and output
results through tests and GPAs. Astin believed that existing theories were not addressing
the process between giving information and producing an outcome. Astin (1984)
believed that there was a missing "mediating mechanism that would explain how these
educational programs and policies are translated into student achievement and
development" (p. 299).
While this is a relatively simple theory to understand, it is made up of five
propositions. First, involvement of students refers to the energy they put into an
objective. The second states that a student does not invest an equal amount of energy in
everything they do. Depending on personal factors, student involvement varies by
objective. Third, involvement is both quantitative and qualitative. Fourth, quality and
quantity of student involvement is directly related to learning and development. If a
student puts in little energy in achieving a given objective, he or she will not get as much
out of the result as he or she would have if more energy and dedication were invested.
Finally, the fifth proposition states that effectiveness of educational goals is directly
proportional to the extent in which it relates to the growth of student involvement (Astin,
1984). The one proposition that applies the most to student involvement in
extracurricular activities is that "the amount of student learning and personal
development associated with any educational program is directly proportional to the
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quality and quantity of student involvement in that program" (Astin, 1984, p. 298).
Unless there are quality opportunities presented at institutions for students to become
actively involved as stakeholders, they are not going to be motivated to join activities of
low quality or little importance. This theory is interested in what are the factors that need
to be present in order to "facilitate student development" (Astin, 1984, p. 301).
In recent years, student involvement has invested in increasing influence in the
university environment. In an interview with Richmond in 1986, Astin explained in
response to a question about types of outcome goals that all constituents should expect
out of student involvement was retention. Astin states:
A healthy thing happening on campuses now is the creation of retention
committees that bring together the fiscal people, who want the bodies because
they bring in money; the faculty, who want some continuity with the students
rather than having this revolving door situation; and the student personnel people,
who are interested in retention because it reflects a culmination of their very
efforts to an extent. Of all the constituents, students obviously have the greatest to
gain from the common goal of retention. (Richmond, 1986, p.92)
Relation of Campus Culture to Student Involvement
Campus culture as defined by students as the groups they belong to have a
prominent influence of the values, behaviors, standards and rules of the whole
community. "Student culture can affect the development of identity and purpose by
encouraging wide-ranging exploration or curtailing it" (Chickering & Reisser, 1993, p.
395). In addition, according to Fisher and Nobel (1960), "the tone of a campus, its
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atmosphere of hospitality and enjoyment are set by students in their relationships to each
other" (p. 290).
The Carnegie Foundation for the Advancement of Teaching (1990) mentions that
the administrators and faculty at higher education institutions believe "that campus
subgroups...are the prerequisite for a healthy community" (p.49). Students often become
more dedicated to an institution once they feel connected to it in some way, and in most
cases that way is through student activities.
Fisher and Nobel (1960) suggest that student involvement in student organizations
on campus benefit students in three different areas. First student organizations provide
students with feelings of significance, exposure to a variety of new opportunities, and
clarify the role college plays in a student's life. In return, the student develops "a sense
of identification with the college...a sense of contributing to the college...and
contributing to the achievement of its [the college] goals" (p. 286). This perspective
shows the balance that the college community and the opportunities presented there have
a direct positive effect on overall student morale and dedication. Fisher and Nobel state
that student morale is located in the classroom and student life in campus living and
extracurricular activities.
Fisher and Nobel (1960) make a final persuasive point supporting student
organizations. When students feel pride and find satisfaction in their participation in
student organizations and activities, and when the entire college takes pride in the self-
directed activities of students, the resources of human relationships are generously
available for the support of individual development and the growth of the college as a
community.
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Support for Extracurricular Activities and Programs
Some things can be taught, but in order to be learned, they must be practiced.
Miller and Jones (1981) state:
Interpersonal and social effectiveness involves not only communication skills
such as attentive listening and clear spoken and written expression but also the
demonstration of tolerance, trust, and acceptance of others. Such human relations
skills can be taught in the classroom, but the behavior must be practiced outside.
Avocational and vocational interest groups offer excellent opportunities for
students to do so. (p. 661)
Pascarella and Terenzini (1991) emphasize the importance of "socializing
agents...these agents' influence is equally potent for identity formation and ego stage
development" (p. 190). Pascarella and Terenzini further state "that it is the diversity of
individuals (particularly other students) that developmentally challenges students'
conceptions of themselves and that requires adaptation and commitment to certain
attitudes, values, beliefs, and actions" (1991, p. 190).
Kuh et al. (1994), commented on work done by Astin (1984) that suggests that
students who just focus on academics in college "do not show the same gains as students
who are involved in a broader range of activities" (p. 57). These activities do not
necessarily have to be all formally organized groups, but instead can be a mixture of
formal campus organizations and informal activities, such as a group of students getting
together to go bowling or discuss world issues. It is through these activities that
campuses are able to "create a sense of belonging...that they [students] are full and
valued members of the campus community" (Kuh et al., 1994, p. 58). In research done
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by MacKay and Kuh (1994), findings showed that for African-American and caucasian
students, "not only informal interactions with peers associated with gains in personal and
social development, they also contributed to gains in general education and intellectual
skills" (p. 221).
Astin and Astin (2000), provide support for self-directed student organizations on
campus as these types of organizations help students:
...practice commitment to developing shared purposes, develop competence in
effecting a division of labor, and be challenged to interact authentically and with
integrity as they learn to reconcile disagreements with respect. The insight and
meaning that students derive from these self-directed activities set the stage for
life-long learning and motivates them to develop leadership capacities in
themselves and others. (p. 53)
Astin and Astin (2000) continue to further state that when students take part in
leadership opportunities, their potential as leaders "...is expanded through enhanced self-
awareness and competence" (p.53). Student campus involvement creates positive
learning experiences that help with future personal development.
People may be under the assumption that by participating in extracurricular
activities, students would be more likely to perform worse academically because of the
time they are putting into student involvement. A study by Huang and Chang of 2,836
students in Taiwan indicated evidence that actually found that students "co-curricular
involvement is not accompanied by a decrease in academic involvement" (2004, ps. 401-
402). Institutions benefit by having student organizations on campus because the
activities they coordinate can benefit the entire campus community. "Organizations and
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their members also take pride in providing valuable services to the entire college. Some
of the most important events in the college year are provided as special services by
student organizations" (Fisher & Nobel, 1960, p. 291). If there is a group on a campus
that focuses on multicultural issues, they can host a multi-cultural awareness week with
various activities geared to their organization's goals and mission.
Multiple works by MacKay and Kuh (1994) and Hoffman (2002) have
determined that "student involvement was found to positively affect the educational gains
and academic achievement and retention of African American students" (as paraphrased
in Huang & Chang, 2004, p. 391). Research shows across the board, student involvement
is beneficial to all students in various areas.
Institutions can implement different types of activities and events to encourage
student involvement. Student involvement fosters student development. Work by Miller
and Jones' (1981) suggest that athletics is an area that is positive in aiding student
development. Due to size of the student body, formalized athletic teams may not be
feasible or necessary at fine art institutions. A way that athletics can be incorporated into
these institutions is through the creation of intramural programs. These programs allow
larger numbers of students throughout a campus compete against each other with the
focus being to promote as much team participation as possible, as opposed to individual
activity. Athletics "can advance students' levels of moral and ethical development, their
willingness to accept responsibility, their critical thinking, and their acquisition of
purpose" (Miller & Jones, 1981, p. 668).
Logue et al. (2005), paraphrase conclusions made by Astin about the positive
benefits of student leadership, stating that "leadership experiences of students, involving
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holding an office, position of responsibility, or active membership status within
extracurricular organizations, are directly proportional to the richness and magnitude of
learning experiences, as well as to their personal development" (p.393). In order for
there to be leadership positions for students to get involved, extracurricular activities and
programs must be prevalent at an institution. In work done by Huang and Chang (2004),
student out-of-classroom activities "may promote academic involvement by providing
students with the opportunity to informally develop support groups, find study partners,
and seek advice from other students" (p. 392).
Bauer and Liang (2003) indicate that according to Pascarella, Whitt, Nora,
Edison, Hagedom, Yeager, & Terenzini (1996), a study "found that involvement in clubs
and organizations and attendance at a racial or cultural awareness workshop were
significantly associated with end-of-first-year critical thinking" (Bauer & Liang, 2003, p.
279). A study conducted by Gellin in 2003 further supported the results found by
Pascarella et al. (1996). Gellin studied the relationship student involvement on campus
had to developing critical thinking skills. Gellin's study found a few different positive
outcomes that campus involvement created for students, including increased exposure to
students with diverse backgrounds, gathering new perspectives about the world, and
increased attention to the activities that were taking place inside of the classrooms (2003).
"Students who choose to join on-campus groups increase their opportunities to interact
with peers who share common interests, thus creating an environment that encourages
critical thinking" (Gellin, 2003, p. 755).
Fisher and Nobel (1960) list civic pride as being one of the benefits of student
involvement on campus. "Students show civic pride by their support of student activities
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and their conscientious performance of academic work...They express civic pride in
conversation with prospective students, trying to interpret the value and importance of
college life to them to influence them to attend college" (1960, p. 290). By having more
opportunities for students to get involved on campus an institution is not just allowing
their students to personally benefit from these activities developmentally, but also
generates more positive attention by the students for the college itself. Student
involvement creates a win-win situation for the student and the institution.
According to Astin (1993):
There appears to be a direct association between student satisfaction and retention
in college.. .the strength of these associations and their prevalence across all
measures suggest that one promising way to reduce an institution's dropout rate is
to focus more attention on student satisfaction as an intermediate outcome.
(p. 278)
Implementing Extracurricular Activities and Programs
One organization that should be a fixture on every campus is the development of a
student government. The benefits of having a student government organization are that
not only can they oversee campus activities and how they relate to the campus mission
and goals but also because these organizations can oversee the creation of new student
organizations. "In some colleges, the student government grants official approval or
recognition of organizations and activities, entitling them to use facilities of the college in
carrying out their program" (Fisher & Nobel, 1960, p. 297). Kuh et al. (1994), suggests
that student affairs staff should make student government more significant to students in
that they should "encourage student leaders to make connections between their
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government experiences and academic work, broader institutional and societal issues, and
personal needs" (p. 86).
Miller and Jones (1981) suggest a series of steps institutions should consider
when incorporating extracurricular activities and programs on their campuses.
Institutions need to assess the needs and interests of the students to determine what types
of activities would be most well received and beneficial to the students. Then institutions
must look at any out-of-classroom activities and programs that already exist to see if
these need to be adjusted based on attendance by the student population and benefits to
the student population. The next two suggestions involve trying to get a larger range of
the community to be involved in these activities whenever possible to give college
students the opportunity to expand personal contact and networking skills. Finally, new
activities should be created with all members of the campus community in mind
including commuters, non-traditional, full-time, and part-time students (1981).
Kuh et al. (1994), suggest that institutions would be wise to establish cocurricular
transcripts for students. These transcripts would allow these institutions to have a
tangible way to stress to students the need for them to participate in out-of-classroom
activities. In addition, these transcripts would allow these institutions to have an
assessment tool to see if student participation in these activities is worthwhile.
Fisher and Nobel (1960) state that at institutions, "student organizations may have
to provide more training for entering students in participation in self-directed
activity...there may have to be more active recruiting of members, through direct
personal invitation, and less reliance on general announcements" (p. 291). One way in
which institutions are currently doing this is by hosting a student activities fair within the
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first few weeks of school where all of the student organizations on campus gather in a
common area to have displays about the activities and benefits are to becoming a member
of the group.
When trying to implement more extracurricular activities at an institution it is
important to examine the institutional mission as a living thing that is embodied in every
aspect of the institution including the people, the classes, and the student organizations.
Kuh et al. (1994), suggest that when student activities are aligned with the university
mission, students have a clearer view about the importance of each activity. Kuh et al.,
stresses the importance of setting clear expectations for students. "Statements of
institutional expectations in areas such as student achievement, extent and intensity of
involvement in various activities, and standards for academic and personal behavior
signal to students that the institution wants them to succeed" (1994, p. 51). When
institutions promote the importance of getting involved in campus activities, students are
more likely to participate in these activities.
When deciding what types of extracurricular activities to establish at on campus,
higher education institutions should definitely consider offering at least one type of
service organization or community. According to McDonald and Associates (2002),
"service and civic involvement lead students to become involved in the democratic
process and enhance leadership skills" (p. 137). Service projects and organizations
present chances for students to become better leaders. (McDonald & Associates, 2002).
Summary of Literature Review
Research has shown that extracurricular activities and programs can benefit both
the institutions and students involved in establishing and participating in these
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opportunities. It has also shown that there are a variety of factors for an institution to
consider when looking to establish or expand the types of extracurricular activities and
programs on campus. While all institutions are not the same, there should at least be
some type of meaningful extracurricular activities for students to join, as research has
found that participation in these activities and socialization with peers outside of the
classroom contributes to student development. Since college students tend to go through
similar, identifiable phases of development throughout the college experience,
institutions can use such knowledge by developing meaningful clubs, organizations, and
activities that benefit and nurture the development of students.
The research provided in this literature review relates directly to the research
problem that asks if student affairs administrators feel that at their selected fine art
institution student involvement and development theories are being addressed in their
everyday interactions and relations with students through out-of-classroom events and
activities. Chickering and Reisser's seven vectors contribute to the need for more
association to be made with opportunities for students to get involved both in and outside
the classroom because it is thought that the first four of the vectors are achieved by
students during the college experience. If a student quits college or has little
opportunities for interpersonal interaction, growth along the seven vectors may be
limited. Chickering and Reisser (1993) believe that:
Three kinds of competence develop in college- intellectual competence, physical
and manual skills, and interpersonal competence...students' overall sense of
competence increases as they learn to trust their abilities, receive accurate
22
feedback from others, and integrate their skills into a stable self-assurance. (pp.
45-46)
Students of any age entering college are bound to experience a variety of
emotions. Chickering and Reisser (1993) state in the second vector of managing
emotions that students to have an "awareness and acknowledge" of the emotions they feel
and develop an ability to confront and control the emotions they have (p. 46). Students
are able to move from autonomy toward interdependence when they are able to set clear
goals for themselves and feel like they are holding back their opinions based on others
opinions of them. During college, students develop a certain amount of self-sufficiency
(Chickering & Reisser, 1993). Through participation in meaningful student involvement
activities, students are actively developing skills on how to choose activities that they feel
relate best to them and their needs.
Students develop mature, interpersonal relationships throughout the college
experience. Chickering and Reisser (1993) state:
Awareness, breadth of experience, openness, curiosity, and objectivity help
students refine first impressions, reduce bias and ethnocentrism, increase empathy
and altruism, and enjoy diversity...development means more in-depth sharing and
less clinging, more acceptance for flaws and appreciation of assets, more
selectivity in choosing nurturing relationships, and more long-lasting relationships
that endure through crises, distance, and separation. (p. 48)
Once these first four vectors are achieved by students, they provide a basis for a student's
future experiences that help them to advance along the other three of Chickering and




Context of the Study
Art institutions in the United States vary in size of the student population, amount
of specialization selections, and number of extracurricular activities and programs that
are offered for students. In addition, these institutions are categorized by the Carnegie
classification into three different types of institutions: (a) public institutions, (b) private,
not-for-profit institutions, and (c) private, for-profit institutions. For the purpose of this
study, the researcher looked at two different private, not-for-profit institutions: UArts
and MICA.
UArts in Philadelphia had undergraduate programs in animation, communication,
crafts, dance, film/digital video, film/animation, graphic design, illustration, industrial
design, multimedia, music, painting/drawing, photography, printmaking/book arts,
sculpture, theater arts, and writing for film and TV. Their graduate curriculum consisted
of degrees in art education/teaching, book arts/printmaking, ceramics, crafts post-
baccalaureate, industrial design, jazz studies, museum studies, music education, painting,
and sculpture. UArts offered a varied amount of on and off-campus activities, including
trips, movie nights, and carnivals. While their website did not offer a complete list of
student organizations, it did mention that students are able to establish their own
university-recognized clubs on campus. Some clubs mentioned were the Student
Council, African-American Student Union, and the University of the Arts Christian
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Fellowship. Finally, UArts also offered a discounted gym membership to a nearby
fitness facility. The campus also had four undergraduate residential facilities
(www.uarts.edu, 2005).
MICA offered 14 programs of study leading to a bachelor of fine arts degree.
Students could choose from ceramics, drawing, environmental design, experimental
animation, fiber, general fine arts, general sculptural studies/sculpture, graphic design,
illustration, interactive media, painting, photography, printmaking, and video. Students
interested in achieving a Master of Arts degree from MICA could pursue an MA in
community arts, digital arts, art education, or teaching. Students could also choose to
pursue a Master of Fine Arts degree in graphic design, painting, art, photography and
digital imaging, sculpture, or studio art (www.mica.edu, 2005).
In terms of student activities, MICA had over 40 different student organizations
including student government. There were various ways that students could hold
leadership positions on campus through student activities and orientation staff. MICA
had its own fitness facility on campus. Both graduate and undergraduate students could
take part in community arts partnerships internships that linked community service with
the arts. Finally, MICA had three different residential housing options available to
undergraduate students, as well as a limited amount of graduate student housing
(www.mica.edu, 2005).
Population and Sample Selection
Directors of student activities and student affairs administrators were targeted for
this study of selected art institutions. If an institution had a director of student activities,
this person was the primary contact. In addition, the researcher contacted the dean of
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student affairs at each institution to discuss the extracurricular activities and programs of
the institution and the extent to which student involvement and development theories
informed the establishment of student out-of-classroom extracurricular events and
activities. The office of admissions was contacted at each college to gain more
information about each institution and the services and programs offered to students.
Instrumentation
Instrumentation of this study was divided into two major areas. The first
instrument consisted of an interview (APPENDIX D) conducted with student affairs
administrators during the campus visit. Interview questions were self-designed by the
researcher, and related directly to the research questions of the study. In addition,
following the interview, the researcher distributed a brief survey titled Administration
Survey About Attitudes Toward Student Involvement at Their Institution (APPENDIX C)
to administrators to collect the optimum amount of data to compare and contrast the
responses of the representatives from various art institutions. Using multiple choice
items, representatives were asked questions regarding institutional demographics, the
amount of extracurricular activities and programs on their campuses, and the involvement
of students in these events.
The survey was modeled after an existing survey created by the Higher Education
Research Institute (HERI) in conjunction with the Cooperative Institutional Research
Program (CIRP). Specifically, the researcher examined the 2004 Faculty Survey and was
able to model some of the items for the survey used from the faculty survey created by
the HERI, (Higher Education Research Institute, 2004). Upon receiving approval from
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the Institutional Review Board (IRB) of Rowan University the final survey was
distributed to participating administrators following the interview.
Subjects were asked to answer a set of four questions with a set of subtopics. The
four main questions involved administrator's satisfaction with their institution on various
aspects of campus life, the extent to which administrators agreed or disagreed with
statements about extracurricular programs, the importance administrators placed on goals
for undergraduate students, and how important administrators believed various priorities
were regarding students at their institution. For survey questions, subjects were asked to
respond to the degree to which each subject agreed with the statement.
Since the researcher was conducting on-campus interviews, administrators were
emailed a cover letter (APPENDIX E), and an informed consent form (APPENDIX B)
along with a request for them to participate in the study prior to the IRB submission
process, as the Dean of Students was required to permit the research to take place on their
campus. Additionally, the day the researcher went on each campus, administrators were
supplied with another copy of the above information prior to participating in the
interview. The researcher's cover letter (APPENDIX E) stated the researcher's position
as a graduate student seeking help investigating perspectives of administrators at select
art institutions about student involvement and student development theories and their
relation to existing campus extracurricular activities and events. By handing out the
surveys to complete following the interview, the researcher was able to obtain a 100%
response rate.
The researcher contacted the Director of Student Activities at Rowan University,
the Dean of Students at Rowan University, and the Dean of Students from the California
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College of the Arts in order to perform a field test prior to the actual distribution of the
survey and interview to subjects participating in the study. The administrators were
given copies of the survey and interview questions to examine and provide feedback on
the overall format of the survey and additional interview questions. Upon review of the
surveys and interview questions, it was determined that all items demonstrated face and
content validity and should yield reliable results. While no changes were made to the
interview questions, a misprint on the survey was corrected prior to distribution to
participating subjects.
Data Collection Procedures
Prior to conducting research at any of the institutions, the researcher submitted an
Institutional Review Board form to the Rowan University's Institutional Review Board to
be approved to conduct research (APPENDIX A). Once approved, emails were sent to
university representatives that were listed as being directly in charge of student
organizations and activities at their institutions. The purpose of these emails was to
explain the relevance and background of the study and to inform each individual that the
researcher would be contacting them soon by phone to set up a time to interview each
university representative. For those institutions that did not have this information online,
admissions offices were contacted to find out the name of the contact(s) that would be
able to better answer questions about this area. This initial email also provided subjects
with a brief idea of the type of information the researcher was looking to find out about
their institution.
In order to conduct data collection, the researcher made at least one visit to each
of the two fine arts institutions to meet with student affairs administrators, and collect an
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assortment of institutional materials available to prospective and current students about
each campus to refer to when analyzing the responses of the subjects in the study.
Data Analysis
The survey data were coded and analyzed using the Statistical Package for the
Social Sciences (SPSS). SPSS descriptive statistics provided frequency counts,
percentages, means, and standard deviation (SD) for the attitudes of administrators
regarding student involvement and student development theories and their relation to
existing campus extracurricular activities and events. The qualitative data from the
interview protocol with administrators were analyzed by looking for common themes in
typed transcripts prepared from the interviews. When examining the responses, a few
key terms were identified to determine if administrators felt their institution was
exemplary, satisfactory, or unsatisfactory in addressing student involvement in out-of-
classroom activities. Once all data had been processed, it were used to answer the




Profile of the Sample
The subjects in this study consisted of three administrators at art institutions. The
art institutions analyzed in this study were the Maryland Institute College of Art (MICA)
and the University of the Arts (UArts). Of the three administrators participating in this
study, two were deans of students and one was a student activities representative. All of
the administrators participated in the interview process and completed the survey,
providing a response rate of 100%.
In interviews with subjects, it was realized that the student activities
representative did not have an education in higher education practice as there was a lack
of acknowledgement of any specific student development or involvement theories in
response to questions related to research question four. However, the limited answers
provided by this subject correlated to specific student involvement and development
theories. The deans of students who participated in this study had an extensive
knowledge of student involvement and development theories, responses from these
administrators yielded names of specific theories and ways in which theories are used in
everyday practice.
In considering these findings, it also cannot be assumed that the two
administrators from the same institution always provided analogous responses. In some
cases, responses varied among the same population. A reason for this disparity may be
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that these two individuals are both new additions to the institution and are still
acclimating to the campus climate since both started at the institution within the past
year.
Research Questions
Research Question 1: What are student affairs administrators attitudes towards
student involvement at their institution?
Responses to this research question provided similar responses from all subjects.
Both sets of administrators mentioned traditional events at their institutions that were
popular among students, such as a grocery bingo night, dinner on the town, and an open
mic art caf6 night. Only one administrator indicated that their institution was trying to
establish more traditional events on campus for students to attend yearly. All
administrators indicated that student leadership was not as strong of a focus at their
institutions compared to traditional liberal arts institutions as there is not enough student
interest in this area. However, one institution was able to have an active student
government and a student-ran activity board, while the other institution was not able to
maintain a student government because of a lack of interest and scheduling conflicts.
Tables 4.1 to 4.10 provide information regarding research question 1. Tables 4.1
to 4.5 provide information regarding administrator's perspectives about student
involvement and interest in campus extracurricular activities.
Table 4.1 provides information regarding the amount of involvement and interest
of students in campus activities as varying from event to event. A 100% of the subjects









Table 4.2 provides information regarding the amount of involvement and interest
of students in campus activities as tending to be smaller-sized group activities. A 100%








Table 4.3 provides information regarding the amount of involvement and interest
of students in campus activities as depending on the students from year-to-year. A 100%
of the subjects surveyed stated that this is a factor.
Table 4.3







Table 4.4 provides information regarding the amount of involvement and interest
of students in campus activities as ranging from moderate to high. Thirty-three percent
of the subjects surveyed stated that this is a factor, while 67% did not mention this as an
influence.
Table 4.4





Not applicable 2 67
Total 3 100
Table 4.5 provides information regarding the amount of involvement and interest
of students in campus activities as being highly made up of the residential population on
campus. Thirty-three percent of the subjects surveyed stated that this is a factor, while







Not applicable 2 67
Total 3 100
Table 4.6 provides information regarding the importance administrators place on
the development of a sense of community among students and faculty. Thirty-three
percent of the subjects surveyed stated that this is the highest priority. Thirty-three
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percent of the subjects surveyed stated that this is a medium priority, while another 33%
of the subjects surveyed stated that this is only a low priority.
Table 4.6




Highest Priority 1 33
High Priority 0 0
Medium Priority 1 33
Low Priority 1 33
Total 3 100
Table 4.7 provides information regarding the importance administrators place on
the development of leadership ability among students. Thirty-three percent of the
subjects surveyed stated that this is a medium priority. Sixty-seven percent of the
subjects surveyed stated that this is a low priority.
Table 4.7




Highest Priority 0 0
High Priority 0 0
Medium Priority 1 33
Low Priority 2 67
Total 3 100
Table 4.8 provides information regarding the importance administrators place on
the creating a diverse multi-cultural campus environment. Thirty-three percent of the
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subjects surveyed stated that this is a high priority. Sixty-seven percent of the subjects
surveyed stated that this is a medium priority.
Table 4.8




Highest Priority 0 0
High Priority 0 0
Medium Priority 1 33
Low Priority 2 67
Total 3 100
Table 4.9 provides information regarding the importance to create and sustain
partnerships with surrounding communities. Thirty-three percent of the subjects
surveyed stated that this is a high priority. Thirty-three percent of the subjects surveyed
stated that this is a medium priority. Thirty-three percent of the subjects surveyed stated
that this is a low priority.
Table 4.9















Table 4.10 provides information regarding the importance to pursue extramural
funding. Thirty-three percent of the subjects surveyed stated that this is a high priority.
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Thirty-three percent of the subjects surveyed stated that this is a medium priority. Thirty-






Highest Priority 0 0
High Priority 1 33
Medium Priority 1 33
Low Priority 1 33
Total 3 100
Research Question 2: What are elements or factors that contribute to the attitudes
of student affairs administrators about student involvement?
Administrators from both schools indicated the effect of being located in an urban
environment contributes to student involvement on campus. Being in a city offers
students the convenience to easily have access to a variety of cultural, artistic, and social
events, this is often a distraction for participation in campus events. However, one
institution still offered a greater number of student activities than the other institution.
Another reason for the attitudes of administrators about student involvement was
the difference of student engagement in the college experience among art students as
opposed to students in liberal arts majors. Art students are constantly creating their own
activities in hosting art shows and productions that are attended by fellow students.
While art students may not be as interested in school-sponsored extracurricular activities,
students are hosting and attending events.
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At one institution another reason administrators believed student involvement was
low was because for the most part, students did not reside on-campus. In addition, at this
institution, freshmen living on-campus reside in apartments, not residence halls which
have decreased the socialization and programming factors evident at other institutions.
Tables 4.11 through 4.21 provide information regarding research question 2.
Tables 4.11 to 4.16 provide information regarding the factors that contribute to the
institution to have highly involved student extracurricular activities and programs
unrelated to artistic goals. Table 4.11 provides information about being in a city
environment. Sixty-seven percent of the subjects surveyed stated that this is a factor.
Thirty-three percent of the subjects did not mention this as a factor.
Table 4.11





Not applicable 1 33
Total 3 100
Table 4.12 provides information about tying curriculum to extracurricular
activities. Sixty-seven percent of the subjects surveyed stated that this is a factor. Thirty-
three percent of the subjects did not mention this as a factor.
37
Table 4.12





Not applicable 1 33
Total 3 100
Table 4.13 provides information about hosting events related to student interests
and expectations. A 100% of the subjects surveyed stated that this is a factor.
Table 4.13






Table 4.14 provides information about utilizing good scheduling and planning
techniques as contributing to having highly involved extracurricular activities. Thirty-
three percent of the subjects stated that this as factor. Sixty-seven percent of the subjects
surveyed did not mention this as a factor.
Table 4.14





Not applicable 2 67
Total 3 100
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Table 4.15 provides information about institutions having an available budget.
Thirty-three percent of the subjects stated that this as factor. Sixty-seven percent of the
subjects surveyed did not mention this as a factor.
Table 4.15





Not applicable 2 67
Total 3 100
Table 4.16 provides information about institutions having a dedicated staff.
Thirty-three percent of the subjects stated that this as factor. Sixty-seven percent of the
subjects surveyed did not mention this as a factor.
Table 4.16





Not applicable 2 67
Total 3 100
Table 4.17 provides information regarding satisfaction of administrators with the
institution providing opportunities for community service. Thirty-three percent of the
subjects surveyed were very satisfied at the amount of these opportunities. Sixty-seven
percent of the subjects were dissatisfied at the amount of these opportunities.
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Table 4.17








Very Dissatisfied 0 0
Total 3 100
Table 4.18 provides information regarding satisfaction of administrators with the
institution promoting an overall sense of community among students. Thirty-three
percent of the subjects surveyed were very satisfied, while 67% of the subjects were
neutral.
Table 4.18








Very Dissatisfied 0 0
Total 3 100
Table 4.19 provides information regarding satisfaction of administrators with the
institution's overall college experience provided to students. Sixty-seven percent of the











Very Dissatisfied 0 0
Total 3 100
Table 4.20 provides information regarding satisfaction of administrators with the
institution's overall amount of campus social activities. Thirty-three percent of the
subjects surveyed were very satisfied, 33% of the subjects surveyed were satisfied, and










Very Dissatisfied 0 0
Total 3 100
Table 4.21 provides information regarding satisfaction of administrators with the
institution's campus educational opportunities, outside of the classroom, for students.
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Thirty-three percent of the subjects surveyed were satisfied, 33% of the subjects surveyed










Very Dissatisfied 0 0
Total 3 100
Research Question 3: What sources of evidence can be found on-campus of
student extracurricular activities?
On the whole, administrators indicated that students are responsible for starting
organizations on-campus, and that exact numbers are constantly changing as a result of
an increase and decrease in student interest. However, in walking around both campuses,
it appeared that the environment at MICA was more conducive to fostering an active
campus life as there were more common meeting areas for students, including a campus
caf6. Both campuses were located in the city, which meant there was a more prevalent
security presence than what is seen on a suburban campus. Students had to present
identification to enter academic buildings on both campuses, which made for a more
restrictive atmosphere. However, UArts campus seemed more restrictive as there were
less common meeting areas, no green space, and it seemed to be in a less secure area than
the MICA campus. MICA was in a more residential area of Baltimore, the buildings on-
campus were less industrial and more architecturally pleasing with spaces more
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conducive to being able to host a variety of different student events. There were areas
throughout campus that allowed for the posting of flyers about upcoming student
activities, while this was less evident on the UArts campus.
Tables 4.22 through 4.31 provide information regarding research question 3.
Table 4.22 provides information regarding administrators knowledge of the amount of
new student organizations formed on campus within the past five years. Sixty-seven
percent of the subjects surveyed were unsure about a specific numeric amount, but knew
about new organizations that had formed. Thirty-three percent of the subjects mentioned
about 25 new student organizations form each year. All subjects agreed that this is a
constantly changing number from year to year.
Table 4.22




Not sure of a specific amount 2 67
Around 25 a year 1 33
Total 3 100
Table 4.23 provides information regarding administrators knowledge of the
amount of new student organizations that have become phased out on campus within the
past five years. Sixty-seven percent of the subjects surveyed were unsure about a specific
numeric amount, but knew about organizations that no longer exist. Thirty-three percent
of the subjects mentioned about 20 student organizations no longer exist on campus from








Not sure of a specific amount 2 67
Around 20 a year 1 33
Total 3 100
Table 4.24 provides information regarding administrators knowledge of the
process for students to start an organization on campus. A 100% of the subjects surveyed
stated that students must go through the campus Student Activities Office. Upon visiting
the Student Activities Office, students would be asked to fill out paperwork about the
organization.
Table 4.24




Student Activities Office 3 100
Total 3 100
Table 4.25 provides information regarding the amount of funding available for
student organizations and activities. A 100% of subjects responded that student
organizations receive between $500-$1,000. Additionally, all subjects stated that








Between $500-$1,000 3 100
Total 3 100
Table 4.26 provides information regarding on-campus exercise facilities. A 100% of
subjects responded that the institution provides students with an option for discounted
rates at an off-campus gym. Additionally, one subject stated that the institution also had











Tables 4.27 to 4.31 provide information regarding administrators perspectives
about the emphasis the institution has extracurricular programs related to a variety of
areas. Table 4.27 focuses on the amount of programs related to health and wellness. A











Too many activities 0 0
Just enough activities 0 0
Not enough activities 3 100
Unsure if these activities exist 0 0
Total 3 100
Table 4.28 focuses on the amount of programs related to community service.
Thirty-three percent of the subjects responded that there were just enough activities in

















Table 4.29 focuses on the amount of programs related to student activities;
organizations that plan organized socializing activities for students both on and off-
campus. Sixty-seven percent of the subjects responded that there were just enough














Too many activities 0 0
Just enough activities 2 67
Not enough activities 1 33
Unsure if these activities exist 0 0
Total 3 100
Table 4.30 focuses on the amount of programs related to student leadership such
as student government or peer mentoring programs. Thirty-three percent of the subjects
responded that there were just enough activities in this area, while 67% believed that
















Table 4.31 focuses on the amount of programs related to student interest; clubs or
organizations related to individual student interests. Sixty-seven percent of the subjects
responded that there were just enough activities in this area, while 33% believed that













Too many activities 0 0
Just enough activities 2 67
Not enough activities 1 33
Unsure if these activities exist 0 0
Total 3 100
Research Question 4: What are student affairs administrators attitudes towards the
use of student involvement and development theories related to out-of-classroom
activities on campus?
In response to this specific research question, it appeared that in the interviews
with subjects, the student activities representative did not have a background in higher
education as there was a lack of acknowledgement of any specific student development
or involvement theory. In some of this subject's responses, answers directly correlated to
those of the deans of students, while other responses indicated differently. The deans of
students who participated in this study had an extensive knowledge of theory, and in
responding, these individuals stated use of these theories on a regular basis provided
various ways in which theories are used in everyday practice.
Tables 4.32 through 4.43 provide information regarding research question 4.
Table 4.32 provides information regarding administrators frequency of incorporating
student involvement and development theories into everyday practice. Sixty-seven
percent of the subjects surveyed incorporate these theories into everyday practice, while
33% did not specifically consider or use theory-based practice.
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Table 4.32





Does not specifically consider theories 1 33
Total 3 100
Tables 4.33 to 4.42 examine administrators perspectives about the importance of
each of the following goals for undergraduate students. Table 4.33 provides information
regarding developing student ability to think critically. A 100% of the subjects surveyed
indicated this as being an essential goal.
Table 4.33






Table 4.34 provides information regarding preparing students for employment
after college. A 100% of the subjects surveyed indicated this as being a very important
goal.
Table 4.34





Very Important 3 100
Total 3 100
JL
Table 4.35 provides information regarding the importance of administrators to set
a goal for undergraduate students to develop moral character. Sixty-seven percent of
subjects responded that this is an essential goal, while 33% of the subjects surveyed







Very Important 1 33
Total 3 100
Table 4.36 provides information regarding the importance of administrators to
provide for students' emotional development. Thirty-three percent of subjects responded
that this is an essential goal, while 67% of the subjects surveyed believed this was a very







Very Important 2 67
Total 3 100
Table 4.37 provides information regarding the importance of administrators to
help students develop personal values. Thirty-three percent of subjects responded that
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this is an essential goal, while 67% of the subjects surveyed believed this was a very
important goal to have.
Table 4.37





Very Important 2 67
Total 3 100
Table 4.38 provides information regarding the importance of administrators to
enhance students' self-understanding. Sixty-seven percent of subjects responded that this
is an essential goal, while 33% of the subjects surveyed believed this was a very







Very Important 1 33
Total 3 100
Table 4.39 provides information regarding the importance of administrators in
instilling in students a commitment to community service. Thirty-three percent of
subjects responded that this is a very important goal, while 67% of the subjects surveyed
believed this was a somewhat important goal to have.
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Table 4.39




Very Important 1 33
Somewhat Important 2 67
Total 3 100
Table 4.40 provides information regarding the importance administrators see in
enhancing spiritual development of students. A 100% of the subjects surveyed indicated






Somewhat Important 3 100
Total 3 100
Table 4.41 provides information regarding the importance of administrators
believe in facilitating a search for meaning/purpose in life for undergraduate students.
Thirty-three percent of subjects responded that this is an essential goal, while 67% of the
subjects surveyed believed this was a very important goal to have.
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Table 4.41





Very Important 2 67
Total 3 100
Table 4.42 provides information regarding the importance to administrators in
enhancing student knowledge of and appreciation for other racial/ethnic groups. Sixty-
seven percent of subjects responded that this is an essential goal, while 33% of the
subjects surveyed believed this was a very important goal to have.
Table 4.42









SUMMARY, DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS
Summary of the Study
Fisher and Noble (1960) state that "Student Activities extend the interests of
students beyond formal course work. The identification of students with organizations
and activities contributes to their loyalty to the college" (p.288). Unlike students at other
types of colleges, students at art institutions do not always have the same opportunities
for student involvement in the form of extracurricular activities. In this study, student
affairs administrators were surveyed from two different art institutions to determine
attitudes towards the needs of students at art institutions for out-of-classroom activities
and how much student development and involvement theories affect the work that is done
by administrators for students on an art campus.
Purpose of the Study
This study was designed to determine art institution student affairs administrators
attitudes towards the needs of students for out-of-classroom activities, and how much
student development and involvement theories influence their work. It was assumed that
all art institutions with exemplary extracurricular activities and programs had students
who showed interest and participated in these opportunities. It was also assumed that
students at art institutions with few extracurricular activities and programs would benefit
and participate in more out-of-classroom experiences if given the opportunity. The study
focused on a few different areas, including the amount of extracurricular offerings at a
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particular institution, the types of extracurricular offerings at a particular institution, how
student affairs administrators viewed overall student participation in the extracurricular
offerings at their particular institution, and how the demographics of the institution
including the size of the student population, a commuter or residential campus, and the
amount of funding received related to the amount of extracurricular activities and
programs offered by the institution.
Methodology
The researcher surveyed student affairs administrators at two art institutions listed
in The Carnegie Classification ofInstitutions of Higher Education (2001). The two
institutions were chosen because they were both private, not-for-profit, art institutions,
but one of the institutions had a diverse amount of extracurricular opportunities for
students, while the other institution had fewer extracurricular opportunities. Access to
the three administrators from two different institutions was made through onsite
interviews. In order to ensure the rights of each subject, an Institutional Review Board
(IRB) application was submitted on February 1, 2006. (APPENDIX A). The application
included a subject survey (APPENDIX C), a list of subject interview questions
(APPENDIX D), and an informed consent (APPENDIX B). The application was
approved February 17, 2006. Subjects were asked to read and sign the consent form
before completing the survey.
A survey titled Administration Survey About Attitudes Toward Student
Involvement at Their Institution (APPENDIX C) was designed by the researcher. The
survey was modeled after an existing survey created by the Higher Education Research
Institute (HERI) in conjunction with the Cooperative Institutional Research Program
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(CIRP). The researcher examined the 2004 Faculty Survey and was able to model some
of the items for the survey in this study used from the faculty survey created by the HERI
(Higher Education Research Institute, 2004). Upon receiving approval from the IRB the
final survey was distributed to participating administrators following the interview.
Subjects were asked to answer a set of four questions with a set of subtopics. The four
main questions involved administrator's satisfaction with their institution on various
aspects of campus life, the extent to which administrators agreed or disagreed with
statements about extracurricular programs, the importance administrators placed on goals
for undergraduate students, and how important administrators believed various priorities
were regarding students at their institution. For survey questions, subjects were asked to
respond to the degree in which each subject agreed with the statement. Since the
researcher was conducting on-campus interviews, administrators were emailed a cover
letter (APPENDIX E), and an informed consent form (APPENDIX B) along with a
request for them to participate in the study prior to the IRB submission process, as the
Dean of Students was required to permit the research to take place on their campus.
Additionally, the day the researcher went on each campus, administrators were supplied
with another copy of the above information prior to participating in the interview. The
researcher's cover letter (APPENDIX E) stated the researcher's position as a graduate
student seeking help investigating perspectives of administrators at select art institutions
about student involvement and student development theories and their relation to existing
campus extracurricular activities and events. By handing out the surveys to complete
following the interview, the researcher was able to obtain a 100% response rate.
56
Data Analysis
The survey data were coded and analyzed using the Statistical Package for the
Social Sciences (SPSS). SPSS descriptive statistics provided frequency counts,
percentages, means, and standard deviation (SD) for the attitudes of administrators
regarding student involvement and student development theories and their relation to
existing campus extracurricular activities and events. The qualitative data in the
interview questions with administrators were analyzed by looking for common themes in
transcripts prepared from the interviews. The corresponding frequencies and percentages
of the themes were then analyzed in SPSS and presented in table form.
Discussion of the Findings
Research Question 1: What are student affairs administrators attitudes towards
student involvement at their institution?
In items regarding administrator's perspectives about priorities their institution
has towards aiding in student involvement, most responses elicited a positive response
from administrators in being a high to medium priority. These areas included the
development of a sense of community, a diverse multi-cultural campus environment, the
creation of outside partnerships, and pursuing extramural funding. However, in the area
of developing leadership ability, 67% of respondents believed that this area was of low
priority at their institution. On the whole, these findings suggest that the art institutions
in this study are making a priority to engage students in ways other than just their
academic experience. The findings appear to support the research of Chickering and
Reisser (1993) who argue that if the student culture is limited by the institution to only a
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few areas, then it may limit the development of identity and mature interpersonal
relationships with others.
A 100% of the respondents stated that in terms of the amount of involvement and
interest among the student population in extracurricular activities, it really depends on the
event; however, smaller sized group activities tend to be the most successful. This
question also elicited specific answers from administrators of events that consistently go
over well with the student population at their respective institutions from year-to-year.
One example of a successful event as described by an administrator was an art caf6 where
any type of performing artist could entertain other artists, regardless of academic major.
Events like this support the work of Miller and Jones (1981) who suggest that there needs
to be a stronger connection between the class and out-of-class experience.
Research Question 2: What are elements or factors that contribute to the attitudes
of student affairs administrators about student involvement?
The findings showed that in terms of satisfaction with various aspects of campus
life, administrators had varied opinions. Areas of campus life included opportunities for
community service, a sense of community among students, the college experience,
campus social activities, and out-of-classroom campus educational activities. In terms of
the overall college experience, 67% of the respondents were satisfied. One area of
discrepancy within responses was that of campus educational activities outside of
classroom. Sixty-seven percent of respondents were satisfied or neutral, while 33% were
very dissatisfied. Another area of discrepancy was the amount of campus social
activities. Sixty-seven percent were either very satisfied or satisfied while 33% was
dissatisfied. These findings differ from those of Fisher and Nobel (1960) in support of
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student organizations. Individual development and the growth of the college as a
community happens only when an institution creates an atmosphere where the entire
college takes pride in the self-directed activities of students.
In response to an interview question about factors that contribute to an
administrator's institution having the ability to have highly involved student
extracurricular activities and programs unrelated to artistic goals, administrators cited a
variety a different responses. A response with a 100% agreement rate was when there are
events hosted that relate directly to student interests and expectations. This finding is
congruent with Miller and Jones (1981) who state that institutions need to consider when
incorporating extracurricular activities and programs on their campuses. They argue that
colleges first and foremost must assess the needs and interests of students in determining
what types of activities to host (Miller & Jones, 1981).
Research Question 3: What sources of evidence can be found on-campus of
student extracurricular activities?
The findings showed that for the most part, there are definite examples of student
extracurricular activities on-campus. However, a 100% of the respondents noted that the
number of new student-formed organizations on campus within the past five years is
constantly changing. In addition, a 100% of the respondents indicated that the amount of
student-formed organizations on-campus that have been phased out within the past five
years is constantly changing too. Every administrator also indicated that these
organizations are tracked through the student activities office on their campuses, as
students must process paperwork through that office in order to receive institutional
funding. The presence of student extracurricular organizations supports the work of
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Fisher and Nobel (1960) in which the researchers suggest that involvement in student
organizations on campus benefit students in identifying and contributing to the college.
This leads to a balance that the college community and the opportunities presented there
have a positive effect on overall student morale and dedication.
When responding to a question about the opportunities for students to participate
in an exercise facility, a 100% of administrators noted that students were able to have a
membership off-campus at a reduced rate. In addition, one of the institutions also had a
small gym on campus free for student use. By having places for students to participate in
physical activity supports work by Miller and Jones' (1981) that suggest athletics is an
area that is positive in aiding student development.
Research Question 4: What are student affairs administrators attitudes towards the
use of student involvement and development theories related to out-of-classroom
activities on campus?
Initially the researcher had delineated the areas of student development theory and
student involvement theory into two separate research questions. However, after
conducting interviews, it was determined that the administrators interviewed group
student development and involvement theories together when incorporating them into
their daily practice.
Administrators were asked about the importance placed on a list of goals for
undergraduate students. Some of these goals related to students' knowledge of and
appreciation for other racial/ethnic groups, instilling in students a commitment to
community service, and enhancing students' self-understanding. In terms of racial/ethnic
group appreciation, administrators felt that this was either essential or very important.
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This is a positive goal to have for undergraduate students as findings from Bauer and
Liang (2003) indicate that when students have more involvement in racial/ethnic related
activities, these students are more likely to develop better critical thinking skills.
Only 33% of administrators believed that instilling a commitment to community
service should be a very important goal, while 67% believed that this was only a
somewhat important goal to have. According to research by McDonald and Associates,
community service activities for students should be a top priority for administrators.
These opportunities are said to develop leadership skills among students (McDonald &
Associates, 2002).
In a question about the frequency in which administrators incorporate student
involvement theory into everyday practice, there was not a 100% response rate. While
67% of administrators responded that student involvement and development theories
were the underpinning for everything they do, 33% did not specifically consider these
theories. Even though this percentage was only one respondent, according to Chickering
and Reisser, student development and involvement theories "invite us to become more
attuned to students' needs" (1993, p. 6). For those administrators that indicated use of
student development and involvement theories, these theories are incorporated in
professional development experiences, assessment processes, and promoting student
engagement and involvement.
Two areas in which a 100% of administrators responded were essential and very
important goals for undergraduate students were developing the ability to think critically
and preparing students for employment after college. This data supports work by
Chickering and his seven vectors in developing competence and purpose (Chickering &
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Reisser, 1993). Critical thinking is an aspect of intellectual competence. When students
develop this trait, they are transitioning into developing purpose in various areas
including the establishment of a vocation. According to Chickering and Reisser (1993),
"vocational plans flow from deepening interests, and in turn, lend momentum to further
aspirations that have meaning and value" (p. 50). Art institutions with a focus on
developing student skills for real world applications aid in student development.
Conclusions
The findings suggest that student affairs administrators working in art institutions
have knowledge of and apply student development theories in their everyday practice.
The findings suggest that while administrators have similar thoughts on how institutions
can aid in student development, activities that foster these suggested developments are
not necessarily being addressed at these institutions.
The findings suggest art institutions that have a variety of extracurricular
activities for students to participate have students that take advantage of these
opportunities. The findings also suggest that for the most part, administrators at art
institutions are incorporating student development and involvement theories into
everyday practice, and are staying informed about current issues affecting students in
higher education.
The findings further suggest that in some cases, art institutions are not doing
enough as they could in areas of promoting student involvement outside of the classroom.
While both institutions were similar in physical setting, programs, residential versus
commuter, and average age of students, one institution stressed the importance of
sponsoring more extracurricular activities because the students attending their institution
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want the perks of attending a liberal arts college while attending an art institution. The
other institution stressed that their students are not looking for these experiences because
of the amount of course and job requirements on their plate.
Recommendations for Future Research
The following recommendations are made for further research:
1. A larger study involving student affairs administrators from all art institutions in
the United States should be done. The researcher only examined administrators
from two art institutions. A follow-up study would allow comparisons of the need
for diverse extracurricular activities.
2. A study that examines current extracurricular opportunities for students is
recommended. A separate study conducted with students designed to determine
what art institutions need in the way of extracurricular activities and
organizations.
3. A study conducted to determine if administrators attitudes towards student
involvement activities relates to their educational background. Furthermore, this
study should also look at the amount of extracurricular activities and
organizations on each administrator's campus.
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training regarding human participant research ethics within the last three years as indicated below my
signature.
Signature of Responsible Researcher: '/i ff_ l' I/nAj Date: 1 51/ a
Faculty Advisor (if Responsible Researcher is a student): I certify that I am familiar with the ethical
guidelines and regulations regarding the protection of human participants from research risks. I further
certify that I have completed training regarding human participant research ethics within the last three years
as indicated below my signature (attach copy of your "Completion Certificate for Human Participant
Protections Education for Research Tams" from the National Institutes of Health).





Human Participant Protections Education for Research Teams
Completion Certificate
This is to certify that
Mary Ellen Wade
has completed the Human Participants Protection Education for Research Teams
online course, sponsored by the National Institutes of Health (NIH), on 09/22/2005.
This course included the following:
* key historical events and current issues that impact guidelines and legislation on
human participant protection in research.
* ethical principles and guidelines that should assist in resolving the ethical issues
inherent in the conduct of research with human participants.
* the use of key ethical principles and federal regulations to protect human participants
at various stages in the research process.
* a description of guidelines for the protection of special populations in research.
* a definition of informed consent and components necessary for a valid consent.
* a description of the role of the IRB in the research process.
* the roles, responsibilities, and interactions of federal agencies, institutions, and
researchers in conducting research with human participants.
National Institutes of Health
http://www.nih.gov
Home | Contact Us [ Policies | Accessibility I Site Help Site Map
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I agree to participate in a study entitled "Perspectives of Administrators at Select Art
Institutions About Student Involvement and Student Development Theories and their
Relation to Existing Campus Extracurricular Activities and Events," which is being
conducted by Mary Ellen Wade of the Educational Leadership Department, Rowan
University, in partial fulfillment of a master's degree.
The primary purpose of this research study is to further examine the extracurricular
offerings at three art institutions in a few major areas. These include (a) the amount of
extracurricular offerings at a particular institution, (b) the types of extracurricular
offerings at a particular institution, (c) how do student affairs administrators view overall
student participation in the extracurricular offerings at their particular institution, and (d)
how did the demographics of the institution including the size of the student population, a
commuter or residential campus, and the amount of funding received relate to the amount
of extracurricular activities and programs offered by the institution.
The data collected in this study will be combined with data from studies of administrators
at other art institutions and will be submitted to the Educational Leadership Department
at Rowan University as a master's thesis.
I understand that I will be required to take a survey and an interview related to student
activities on my campus. My participation in the study should not exceed one hour.
I understand that my responses will be anonymous and that all the data gathered will be
confidential. I agree that any information obtained from this study may be used in any
way thought best for publication or education provided that I am in no way identified and
my name is not used.
I understand that there are no physical or psychological risks involved in this study, and
that I am free to withdraw my participation at any time without penalty.
I understand that my participation does not imply employment with the state of New
Jersey, Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may
contact Mary Ellen Wade at (856) 256- 7019 or by email at
wadem81@students.rowan.edu or Ms. Wade's advisor, Dr. Burton Sisco, at (856) 256-
4500 x3717 or by email at sisco@rowan.edu.
(Signature of Participant) (Date)




Administration Survey About Attitudes Towards Student Involvement at Their Institution
This survey is being administered as part of a master's degree thesis project. While your participation is voluntary and you are not required to answer any of the
questions herein, your cooperation and participation are important to the success of the project and are greatly appreciated. Ifyou choose to participate, please
understand that all responses are strictly confidential and no personally identifiable information is being requested.
Directions:
Please use blue or black pen on this survey. There are two different types of questions used on this survey: multiple choice
and short answer. For the multiple choice questions please put an "x" below the answer that most applies to you. Thank
you very much for your cooperation!
Section One- Multiple Choice (please mark an "x" for each part that best describes your opinion)
1. Please rate your satisfaction with your college on
each of the aspects of campus life as listed below.
a. Opportunities for community service a.
b. Overall sense of community among students b.
c. Overall college experience c.
d. Campus social activities d.
e. Campus educational activities (outside-of- e.
classroom)
2. Please indicate the extent to which you agree or disagree
with the following statements:






Health and wellness (i.e. intramural sports, exercise, etc.)
Community service
Student activities (i.e. organization(s) that plan organized
socializing activities for students both on and off-campus)
Student leadership (i.e. student government, peer mentors, etc.)
Student interest (i.e. clubs/organizations related to individual
student interests)
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3. Indicate the importance to you of












Develop ability to think critically
Prepare students for employment after college
Develop moral character
Provide for students' emotional development
Help students develop personal values
Enhance students' self-understanding
Instill in students a commitment to community service
Enhance spiritual development
Facilitate search for meaning/purpose in life
Enhance students' knowledge of and appreciation for other
racial/ethnic groups
4. Indicate how important you believe
each priority listed below is at
your college or university:
a. To develop a sense of community among students and faculty
b. To develop leadership ability among students
c. To create a diverse multi-cultural campus environment
d. To create and sustain partnerships with surrounding communities'
e. To pursue extramural funding
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Interview Questions Related to Research on Extracurricular Activities for Administrators
The following statement will be read before questioning, or in the case of an interview by
email, will be posted at the top of the question form:
This interview is being administered aspart of a master's degree thesis project. While your participation is voluntary and you are not required to
answer any of the questions herein, your cooperation and participation are important to the success ofthe project and are greatly appreciated. If
you choose to participate, please understand that all responses are strictly confidential and no personally identifiable information is being
requested.
1. What are some factors that contribute to your institution's ability to have highly involved
student extracurricular activities and programs unrelated to artistic goals?
2. For the extracurricular activities your institution sponsors, what is the amount of
involvement and interest among the student population?
3. Has there been any new student organizations formed on campus within the past 5 years?
If yes, how many?
4. Has there been any student organizations that have become de-chartered or phased out on
campus within the past 5 years? If yes, how many?
5. What is the process for interested students to form a club or organization on campus?
6. How much funding is available for student organizations and activities?
7. Is there an exercise facility on or off-campus for students in which membership is
covered in some way by the institution or student fees?
8. What are the demographics of your student body?
a. Average age of the students that go here
b. Amount of students that reside in on-campus housing
c. Gender of the students that go here
d. Amount of full-time and part-time students
9. How often do you incorporate student involvement theory into your everyday practice?
10. How often do you incorporate student development theories into your everyday practice?
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CERTIFICATIONS:
Rowan University maintains a Federalwide Assurance (FWA) with the Office of Human Research Protection
(OHRP), U.S. Department of Health & Human Services. This Assurance includes a requirement 
for all research
staff working with human participants to receive training in ethical guidelines and regulations. "Research 
staff
is defined as persons who have direct and substantive involvement in proposing, performing, reviewing,
or reporting research and includes students fulfilling these roles as well as their faculty advisors.
Please attach a copy of your "Completion Certificate for Human Participant Protections Education for Research
Teams" from the National Institutes of Health.
If you need to complete that training, go to the Web Tutorial at http://cme.nci.nih.gov/
Responsible Researcher: I certify that I am familiar with the ethical guidelines and regulations regarding the
protection of human participants from research risks and will adhere to the policies and procedures of the
Rowan University Institutional Review Board. I will ensure that all research staff working on the proposed
project who will have direct and substantive involvement in proposing, performing, reviewing, or reporting this
research (including students fulfilling these roles) will complete IRB approved traiinig. I will not initiate this
research project until I receive written approval from the IRB. I agree to obtain informed consent of participants
in this project if required by the IRB; to report to the IRB any unanticipated effects on participants which
become apparent during the course or as a result of experimentation and the actions taken as a result; to
cooperate with the IRB in the continuing review of this project; to obtain prior approval from the IRB before
amending or altering the scope of the project or implementing changes in the approved consent form; and to
maintain documentation of consent forms and progress reports for a minimum of three years after completion of
the final report or longer if required by the sponsor or the institution. I further certify that I have completed
training regarding human participant research ethics within the last three years as indicated below my signature.
Signature of Responsible Researcher: Date:
Faculty Advisor (if Responsible Researcher is a student): I certify that I am familiar with the ethical
guidelines and regulations regarding the protection of human participants from research risks. I further
certify that I have completed training regarding human participant research ethics within the last three years
as indicated below my signature (attach copy of your "Completion Certificate for Human Participant
Protections Education for Research Teams" from the National Institutes of Health).
Signature of Faculty Advisor: Date:
Signature of Administrator from participating institution: ' /1-0(a (1 I/4 T
Date: i - ] Q' 7o
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I agree to participate in a study entitled "Perspectives of Administrators at Select Art
Institutions About Student Involvement and Student Development Theories and their
Relation to Existing Campus Extracurricular Activities and Events," which is being
conducted by Mary Ellen Wade of the Educational Leadership Department, Rowan
University, in partial fulfillment of a master's degree.
The primary purpose of this research study is to further examine the extracurricular
offerings at three art institutions in a few major areas. These include (a) the amount of
extracurricular offerings at a particular institution, (b) the types of extracurricular
offerings at a particular institution, (c) how do student affairs administrators view overall
student participation in the extracurricular offerings at their particular institution, and (d)
how did the demographics of the institution including the size of the student population, a
commuter or residential campus, and the amount of funding received relate to the amount
of extracurricular activities and programs offered by the institution.
The data collected in this study will be combined with data from studies of administrators
at other art institutions and will be submitted to the Educational Leadership Department
at Rowan University as a master's thesis.
I understand that I will be required to take a survey and an interview related to student
activities on my campus. My participation in the study should not exceed one hour.
I understand that my responses will be anonymous and that all the data gathered will be
confidential. I agree that any information obtained from this study may be used in any
way thought best for publication or education provided that I am in no way identified and
my name is not used.
I understand that there are no physical or psychological risks involved in this study, and
that I am free to withdraw my participation at any time without penalty.
I understand that my participation does not imply employment with the state of New
Jersey, Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may
contact Mary Ellen Wade at (856) 256- 7019 or by email at
wadem81@students.rowan.edu or Ms. Wade's advisor, Dr. Burton Sisco, at (856) 256-
4500 x3717 or by email at sisco@rowan.edu.
(S nature of Participant) (Date)
(Signature of Investigator) (Date)
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CERTIFICATIONS:
Rowan University maintains a Federalwide Assurance (FWA) with the Office of Human Research Protection
(OHRP), U.S. Department of Health & Human Services. This Assurance includes a requirement for all research
staff working with human participants to receive training in ethical guidelines and regulations. "Research staff'
is defined as persons who have direct and substantive involvement in proposing, performing, reviewing,
or reporting research and includes students fulfilling these roles as well as their faculty advisors.
Please attach a copy of your "Completion Certificate for Human Participant Protections Education for Research
Teams" from the National Institutes of Health.
If you need to complete that training, go to the Web Tutorial at http://cme.nci.nih.gov/
Responsible Researcher: I certify that I am familiar with the ethical guidelines and regulations regarding the
protection of human participants from research risks and will adhere to the policies and procedures of the
Rowan University Institutional Review Board. I will ensure that all research staff working on the proposed
project who will have direct and substantive involvement in proposing, perfbrming, reviewing, or reporting this
research (including students fulfilling these roles) will complete IRB approved training. I will not initiate this
research project until I receive written approval from the IRB. I agree to obtain informed consent of participants
in this project if required by the IRB; to report to the IRB any unanticipated effects on participants which
become apparent during the course or as a result of experimentation and the actions taken as a result; to
cooperate with the IRB in the continuing review of this project; to obtain prior approval from the IRB before
amending or altering the scope of the project or implementing changes in the approved consent form; and to
maintain documentation of consent forms and progress reports for a minimum of three years after completion of
the final report or longer if required by the sponsor or the institution. I further certify that I have completed
training regarding human participant research ethics within the last three years as indicated below my signature.
Signature of Responsible Researcher: Date:
Faculty Advisor (if Responsible Researcher is a student): I certify that I am familiar with the ethical
guidelines and regulations regarding the protection of human participants from research risks. I further
certify that I have completed training regarding human participant research ethics within the last three years
as indicated below my signature (attach copy of your "Completion Certificate for Human Participant
Protections Education for Research Teams" from the National Institutes of Health)..
Signature of Faculty Advisor: Date:
Signature of Administrator from participating institution:
Date: /-•- 7-0C.
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I agree to participate in a study entitled "Perspectives of Administrators at Select Art
Institutions About Student Involvement and Student Development Theories and their
Relation to Existing Campus Extracurricular Activities and Events," which is being'.
conducted by Mary Ellen Wade of the Educational Leadership Department, Rowan
University, in partial fulfillment of a master's degree.
The primary purpose of this research study is to further examine the extracurricular
offerings at three art institutions in a few major areas. These include (a) the amount of
extracurricular offerings at a particular institution, (b) the types of extracurricular
offerings at a particular institution, (c) how do student affairs administrators view overall
student participation in the extracurricular offerings at their particular institution, and (d)
how did the demographics of the institution including the size of the student population, a
commuter or residential campus, and the amount of funding received relate to the amount
of extracurricular activities and programs offered by the institution.
The data collected in this study will be combined with data from studies of administrators
at other art institutions and will be submitted to the Educational Leadership Department
at Rowan University as a master's thesis.
I understand that I will be required to take a survey and an interview related to student
activities on my campus. My participation in the study should not exceed one hour.
I understand that my responses will be anonymous and that all the data gathered will be
confidential. I agree that any information obtained from this study may be used in any
way thought best for publication or education provided that I am in no way identified and
my name is not used.
I understand that there are no physical or psychological risks involved in this study, and
that I am free to withdraw my participation at any time without penalty.
I understand that my participation does not imply employment with the state of New
Jersey, Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may
contact Mary Ellen Wade at (856) 256- 7019 or by email at
wadem81@students.rowan.edu or Ms. Wade's advisor, Dr. Burton Sisco, at (856) 256-
4500 x3717 orby email at sisco@rowan.edu.
(Signature ofPartici a ty (Date)
(Signature of Investigator)





I agree to participate in a study entitled "Perspectives of Administrators at Select Art
Institutions About Student Involvement and Student Development Theories and their
Relation to Existing Campus Extracurricular Activities and Events," which is being
conducted by Mary Ellen Wade of the Educational Leadership Department, Rowan
University, in partial fulfillment of a master's degree.
The primary purpose of this research study is to further examine the extracurricular
offerings at three art institutions in a few major areas. These include (a) the amount of
extracurricular offerings at a particular institution, (b) the types of extracurricular
offerings at a particular institution, (c) how do student affairs administrators view overall
student participation in the extracurricular offerings at their particular institution, and (d)
how did the demographics of the institution including the size of the student population, a
commuter or residential campus, and the amount of funding received relate to the amount
of extracurricular activities and programs offered by the institution.
The data collected in this study will be combinedwith data from studies of administrators
at other art institutions and will be submitted to the Educational Leadership Department
at Rowan University as a master's thesis.
I understand that I will be required to take a survey and an interview related to student
activities on my campus. My participation in the study should not exceed one hour.
I understand that my responses will be anonymous and that all the data gathered will be
confidential. I agree that any information obtained from this study may be used in any
way thought best for publication or education provided that I am in no way identified and
my name is not used.
I understand that there are no physical or psychological risks involved in this study, and
that I am free to withdraw my participation at any time without penalty.
I understand that my participation does not imply employment with the state of New
Jersey, Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may
contact Mary Ellen Wade at (856) 256- 7019 or by email at
wadem81@students.rowan.edu or Ms. Wade's advisor, Dr. Burton Sisco, at (856) 256-
4500 x3717 or by email at sisco@rowan.edu.
(Signature of Participant) (Date)
(Signature of Investigator) (Date)
APPENDIX C:
Administration Survey About Attitudes Toward





Administration Survey About Attitudes Towards Student Involvement at Their Institution
This survey is being administered as part of a master's degree thesis project. While your participation is voluntary and you are not required to answer any of the
questions herein, your cooperation and participation are important to the success of the project and are greatly appreciated. Ifyou choose to participate, please
understand that all responses are strictly confidential and no personally identifiable information is being requested
Directions:
Please use blue or black pen on this survey. There are two different types of questions used on this survey: multiple choice
and short answer. For the multiple choice questions please put an "x" below the answer that most applies to you. Thank
you very much for your cooperation!
Section One- Multiple Choice (please mark an "x" for each part that best describes your opinion)
1. Please rate your satisfaction with your college on
each of the aspects of campus life as listed below.
a. Opportunities for community service a.
b. Overall sense of community among students b.
c. Overall college experience c.
d. Campus social activities d.
e. Campus educational activities (outside-of- e.
classroom)
2. Please indicate the extent to which you agree or disagree
with the following statements:






Health and wellness (i.e. intramural sports, exercise, etc.)
Community service
Student activities (i.e. organization(s) that plan organized
socializing activities for students both on and off-campus)
Student leadership (i.e. student government, peer mentors, etc.)
Student interest (i.e. clubs/organizations related to individual
student interests)
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3. Indicate the importance to you of












Develop ability to think critically
Prepare students for employment after college
Develop moral character
Provide for students' emotional development
Help students develop personal values
Enhance students' self-understanding
Instill in students a commitment to community service
Enhance spiritual development
Facilitate search for meaning/purpose in life
Enhance students' knowledge of and appreciation for other
racial/ethnic groups
4. Indicate how important you believe
each priority listed below is at
your college or university:
a. To develop a sense of community among students and faculty
b. To develop leadership ability among students
c. To create a diverse multi-cultural campus environment
d. To create and sustain partnerships with surrounding communities
e. To pursue extramural funding
0 I
- tt o
a . _ _ _ _ _b.C.
j.






'5) 2 o.2 2
a. ^i. __ ___ _*_
b. : b b J_
d . c _ _
Thank you once again for your participation in this survey!
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Interview Questions Related to Research on Extracurricular Activities for Administrators
The following statement will be read before questioning, or in the case of an interview by
email, will be posted at the top of the question form:
This interview is being administered as part of a master's degree thesis project. While your participation is voluntary and you are not required to
answer any of the questions herein, your cooperation and participation are important to the success of the project and are greatly appreciated If
you choose to participate, please understand that all responses are strictly confidential and no personally identifiable information is being
requested.
1. What are some factors that contribute to your institution's ability to have highly involved
student extracurricular activities and programs unrelated to artistic goals?
2. For the extracurricular activities your institution sponsors, what is the amount of
involvement and interest among the student population?
3. Has there been any new student organizations formed on campus within the past 5 years?
If yes, how many?
4. Has there been any student organizations that have become de-chartered or phased out on
campus within the past 5 years? If yes, how many?
5. What is the process for interested students to form a club or organization on campus?
6. How much funding is available for student organizations and activities?
7. Is there an exercise facility on or off-campus for students in which membership is
covered in some way by the institution or student fees?
8. What are the demographics of your student body?
a. Average age of the students that go here
b. Amount of students that reside in on-campus housing
c. Gender of the students that go here
d. Amount of full-time and part-time students
9. How often do you incorporate student involvement theory into your everyday practice?
10. How often do you incorporate student development theories into your everyday practice?
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Hello, my name is Mary Ellen Wade and I am a graduate student at Rowan University in
Glassboro, NJ. I am in my final year in my Masters Program in Higher Education
Administration and am working on my masters thesis. The reason for this email is that I am
looking to do my thesis about "Perspectives of Administrators at Select Art Institutions About
Student Involvement and Student Development Theories and their Relation to Existing Campus
Extracurricular Activities and Events" and would like to interview and survey 1-2 administrators
on your campus including yourself about this topic.
I am interested in this topic because this past summer I had an internship at the California
College of the Arts and while working with the students there I realized the programming
dynamics seem to be different as compared to my liberal arts school background. I have
always been interested in the arts and consider myself to be an artist, so in the future I would like
to combine this interest with my interest in student affairs and work at an art school. I hope that
in the process, my work for this thesis will help me continue to better learn the different needs of
art students.
In order to conduct research, I need to submit approval from participating art schools to my
university's institutional review board (IRB). The IRB needs to have signed approval of a study
consent form as well as signed approval of their application before I can interview or survey any
individual. With your permission I would like to include your institution as a part of my research
project.
Please know that by participating in this thesis you and your institution will not be specifically
identified, I will maintain confidentiality with the description of your school and the data
received. The only person who will specifically know the identity of the schools and participants
is myself. At any point during the interview and survey you or another participant does not feel
comfortable continuing with the session you may end your participation.
In case you have any questions about the nature and questions of my research, I have attached a
copy of the Interview Questions I will be inquiring about, as well as the brief survey that I ask
that participants take.
If you agree to allowing me to conduct this survey at your institution, I would ask that you
review and sign my IRB Application (on page 6) and my Study Consent Form. If you have an
electronic signature, you can email these documents back to me at
wadem81@students.rowan.edu or if not, fax it back to me at Residential Life and University
Housing Attn: Mary Ellen Wade 856-256-4475
If you have any questions or concerns about participating, please feel free to contact me at 609-
617-4324 (cell) or 856-256-7019 (home). In addition, I would be more than happy to set up a
time to meet with you prior to agreeing to participate if you had any other questions.
I look forward to hearing from you and I thank you for consideration in participating in this
study!
Sincerely,
Mary Ellen Wade
